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Abstract

Code-switching is a phenomenon which exists all over the world among the bilingual, or
multilingual individuals. This linguistic behaviour emerges in a terrible way in Algeria. This
latter who is considered as diglossic, bilingual, and even a multilingual society, in which there
is the coexistence of three genetically unrelated languages namely : Arabic, French, and
Tamazight.

The aim of this research work is to present the phenomenon of code-switching and to
show the extent of using such phenomenon in the Algerian society.

This research aims also to show the implied reasons that push the Algerian population to code-
switch.

The theoretical side of this research presents the different linguistic phenomena which
exist all over the world in general, and code-switching in particular. The practical side of this
research is composed of different recorded samples taken from the Algerian society, which
permit, in turn, to obtain results that help in analyzing the situation.

This research project examines one hypothesis: There are different patterns of code-
mixing occur when the Algerian people use two different codes. The mixed items allow to

predict that the main reason due to the impact of the French colonialism.
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INTRODUCTION

With diglossic, bilingual or multilingual societies, the linguistic phenomenon "Code-
switching”- the use of two different languages or varieties — within the same interaction-
emerges. Code-switching is now a sub-field of sociolinguistics which attracts many
sociologists and dialectologists alike.

Algeria is one of the diglossic and multilingual societies where there is the
coexistence of three genetically unrelated languages which are: Arabic, French, and Tamazight.

Dialectal Arabic is considered as the mother tongue; Standard Arabic is the first
language at school; French is the first foreign language; and Tamazight is a mother tongue of a
particular region in Algeria.

The question raised here is: Why do the Algerian people code-switch?

An important factor which should be mentioned here is the historical perspectives of
the Algerian society. Algeria had a long colonial history, starting from Phoenicians, Arab rule,
Ottoman rule and lasting by the French occupation which lasted for one hundred and thirty
years- from 1830 to 1962, the date of recovering independence.

In this period, Algerians were obliged to speak the French language and to use it in all
domains, especially official ones, such as: administration, signposts, and public posters. Even
teachers were obliged to use French instead of Arabic when performing their tasks.

Historical factors may be considered as strong impacts that may have lead to
language change.

Among the questions which are asked in this research work are:

1- Who code- switch?

2- Why do people code- switch?



1. Statement of the problem

Algeria is one of the countries in which we can deal with sociolinguistic studies,
simply because it is at once a bilingual, multilingual, and a diglossic community. code-
switching is a phenomenon which can easily be observed among the Algerian population.

This research will focus on Knowing the extent of using two different varieties or
two different languages at the same time and within the same speech community.

The Algerian society can expose a real situation where code-switching is widely used
since Algerian people has long been in contact within tow different codes namely: Arabic and
French.

This research work is entitled:

"Does the Fact of Being Bilingual or Bidialectal Necessarily lead to Code-Switching?

2. Statement of research questions and Hypothesis

The main questions raised in this research work are :
1- Why do the Algerian people code-switch ?
2- Who code-switch? Well-read or ordinary people ?
The Hypothesis
There are different patterns of code-mixing occur when the Algerian people use the codes
available in their repertoire. The mixed items mainly allow due to the impact of the French to

predict that this mixture.



3. Aims of the Study

This study aims at shedding some light on the phenomenon of code-switching. It
also aims at showing how tow different languages or codes co-exist within the same speech
community. The most important aim is to prove or disprove the impact of being bilingual or
bidialectal on language change. That is, to Know whether bilingualism is a necessity that lead

to code-switching or not.

4. Means of Research

In order to collect data, recordings of different samples of code-switching from the
Algerian society will be analyzed.

Recordings allow to have concrete examples and real situations that show the way the
Algerian population code-switch, who code-switch, and then the different factors that push

them to do so.

5. Structure of the Study

This research project will be divided into three main chapters. The first two chapters
focus on theoretical sides in which different linguistic phenomena will be mentioned. By doing
so, the reader will have an overview about the literature review which serves as a support for
the present work. The third chapter is the practical part where the obtained results will be
investigated.

The practical part will in turn be divided into two main parts: The spoken discourse
and the written discourse. On the one hand, the spoken discourse deals with the phenomenon of
switching from Arabic into French and then from French into Arabic.

On the other hand, it deals with the written discourse which has recently known a terrible

use of code-switching, and notably cellular messages used by the Algerian population.



6. Conclusion

The conclusion will be a summary of all that was mentioned before, and an answer to

the proposed questions — the obtained results.



CHAPTER -I -
Language variation

Introduction
Since sociolinguistics is a descriptive study that is interested in observing what the
speakers actually say, there have been found different types of variations in the world's
languages.
This part will focus on language in contact which leads to language change. This
contact involves the contact of different lexical and grammatical systems.
Our research project treats different language contact situations where the same

speakers use different languages.

1. Language in Contact

1.1 Bilingualism
A bilingual person is he who is able to use two different codes.
First linguists disagree on defining bilingualism. Some of them say that a bilingual person
should master the two languages in possession; that is, to have the ability to speak both
languages fluently, exactly like native speakers.

Weinreich (In Hornby, 1977: - ) defines bilingualism as follows:



The best way to deal with this variation

in definitions would seem to be to

recognize that bilingualism is not an
all-or-none property, but is an individual
characteristic that may exist to degrees varying
from minimal competency to complete mastery

of more than one language.

So, fluency in the two spoken languages has often been proposed as the two main
criterion of being bilingual and that have seldom attained as the native speakers by those who
have been required to study one or more foreign languages.

Bilingualism is a characteristic of individuals who develop some knowledge and

ability in a second language and then become bilingual.

1.1.1 Types of Bilinguals

There are three interesting types of bilinguals:

a- Monocultural-Co-Ordinate Bilingual: Is the one who has learned a second
language for utilitarian purposes, access to the technological information available in the
language, the pursuit of research in academic subjects, etc...

b- Bicultural-Co-Ordinate Bilingual: Is the one who has learned a second language
for integrative reasons such as tourism, and who has studied the literature, history, and other
aspects of the culture of second language speech community.

c- Bicultural-Compound Bilingual: Is the second generation immigrant, who has
acquired two second languages s and two cultures, one of the home and the other of the host

society in parallel (Bell, 1976).



There are many bilingual or multilingual communities in the world. Among these
countries there is the nation of Europe where the majority of its population are bilingual /
multilingual.

Within this nation there are two or more Ethnic groups who speak different
languages. Africa, Latin America, and Asia are also nations where bilingualism is found.
Canada, for example, is among the bilingual societies where two official languages co-exist:
French and English.

When referring to group communication, immigrant populations from different
countries all over the world should be indicated. The immigrant populations have retained their
language and have passed them on to their children in order to acquire the language for the
purpose of securing themselves from shifting to the majority group language.

Although the United States is characterized by being a monolingual society, English
is considered as a second language for a variety of different people. The same thing applies to
New York City where Spanish is the home language for many individuals of Puerto Rican
background, and people of Mexican or South American origins throughout the Southwest
(Hornby, 1977). With a continuing contact with English,the Spanish language melts and the
lack of complete understanding of its local significance prevails. This leads to the assumption
that the Spanish linguistic background will follow the monolingual English speaking
population and stop using their native language. Bilingualism is still of a considerable interest
because it plays an important role in determining the different changes in language systems.
When users of different languages come into contact for an extended period of time, significant
changes in one or both of the language systems involved, invariably result such as, the

emergence of Middle English as a result of the Norman invasion of England.



1.2 Diglossia

Like bilingualism, diglossia is another social factor that affects language change. It
was defined as a simple arrangement found in some societies in which two different varieties
can be used at the same time.

Ferguson (1959) is the first linguist who introduced diglossia into the English-
language literature for describing situations found in different places such as Greece, Swiss
Germany, Hiti and the Arab world. Within each of the mentioned societies, people use two

distinct varieties: High and Low varieties.

1.2.1 Types of diglossia

a- High variety: Is referred to as 'H' and used in formal situations such as: attending a
lecture at a university or a sermon in a mosque, news, broadcast, political speeches, poetry,
etc.... High variety is not acquired at home, it is taught at institutions and the case of children
who start learning reading and writing can be mentioned here in order to show that these
children learn to use standard language instead of local vernaculars. High variety is prestigious
because its vocabulary includes many formal and technical terms ( Hudson, 1966; Holmes,
2001; Sridhar, 1996).

b- Low variety: It is used by everybody and in everyday conversations, like
communicating with family members, friends, and colleagues etc.... The Low variety is
typically acquired at home and used as a mother tongue (Romaine, 1989).

Ferguson (1959) defines diglossia as:



A relatively stable language situation in which,
in addition to the primary dialects of the
language (which may include a standard or
regional standards), there is a very divergent
highly codified (often grammatically more
complex) superposed variety, the vehicle of a
large and respected body of written literature,
either of an earlier period or in another speech

community, which is learned largely by formal
education and is used for most written and

formal spoken purposes but is not used by any
sector of the community for ordinary
conversation.(Hudson, 1996; www.Nilep,2010).

In the community, situations differ. That is why the choice of using either High or
Low depends on them. In other words, in some situations the use of High is appropriate,
whereas in other situations, using Low is more suitable (Romaine, 1989).

The two sets of situations can overlap. For example, when someone reads an article in
a newspaper or in a magazine, he can use the High variety, as the article is written in i,
however, in order to explain or discuss this article, the reader will use the Low variety.

When looking at Ferguson's definition, one can clearly notice that it is specific on
many points in which he indicated that both High and Low varieties should belong to one
language, as Standard and Colloquial Arabic. On the other hand, there are others who have
extended the term diglossia such as Fishman, Gumperz who "include any society in which two
or more varieties are used under distinct circumstances” (1996:50).

If we take the Arabic speaking diglossic community where there is the existence of
different local versions of Arabic, one dialect may differ from another to a large extent, so that

it becomes uncomprehensive, taking into consideration an important factor which is education.



Children, for example are taught at school to read and write. Here, it is the Standard language
and not the local vernacular.

In diglossic societies, there is no acquisition of High as a mother tongue because the
spoken variety is 'Low'. That is, 'Low' is the sole variety which is used at home and in their
everyday communication. The appropriate way to acquire a High variety in such societies is by
going to schools. In contrast, in the English-speaking societies all people have the chance to
acquire both languages in parallel simply because people in such societies use both varieties in
formal and informal situations.

There are five different areas noted by Ferguson and put by Fishman in
(Romaine,1989; Kaouache, 2008) in which High and Low varieties differ.

= Function: Both High and Low varieties function differently, that is each variety is
used in its special domain that is why the use of High variety instead of Low variety where this
latter is needed will be odd.

= Prestige: High is more prestigious than Low as the former is used in religion,
education, literature, whereas the latter is used with friends, in street and everyday
conversation.

= Literary Heritage: Both prose and poetry in diglossic languages are in High variety,
while in Low variety is not written.

= Acquisition: The first variety which is acquired is Low variety as it is the mother
tongue; High variety comes the second as it is learned at school.

= Standardization: Native grammarians set up dictionaries and grammar books for
High variety, that's why it is standardized. Low variety is not standardized.

= Stability: Diglossia is a stable phenomenon; it doesn't change for centuries.

= Grammar: High variety may have more complex grammar than Low variety.

10



= Lexicon: One variety may have vocabulary that lacks in the other variety, and vice-
versa.
= Phonology: The phonological systems of High and Low can't be easily separate

from each other because they are not known.

1.3 Pidgins and Creoles
Pidgins and Creoles are another aspect of language change.
1.3.1 Pidgin Languages

Pidgin languages are the development of distinct varieties of language, created from
combined efforts of people who speak different languages.

A pidgin is not a native language of anyone_it is acquired only in contact with people
who continue to speak their own language inside their own community.

Pidgins develop as a means of communication between people who don't share a
common language. They can occur when two groups with different languages are
communicating in a situation where there is also a third dominant language (Holmes,2001).
West African people, for instance, in slave trade, were separated from others who used the
same language in order to reduce the risk of rebellion. Thus they developed pidgins based on
the language of the plantation bosses as well as their own languages to communicate with each
other.

A pidgin is an individual solution, in some cases, for example, where individual speakers
acquire a limited amount of a language for the purpose of trade and commerce. That is the
quantity of language that is just needed in their business. Thus, pidgin languages have become
quite stable over time, spoken as a second language, and function in special and limited
domains such as languages of wider communication, which are learned informally in contact

and used as trade language. Pidgins existing in Sea Coasts, for instance, developed as
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a language of trade between the traders -who used different colonial languages such as:
Portuguese, Spanish, or English - and the Indians, Chinese, Africans or American Indians they
were trading with (Spolsky, 1998).

Pidgin languages are also needed when people from different linguistic backgrounds
are thrown together and have to communicate with each other, and with a dominant group, in
order to survive. The situation of slaves in which the only way they could communicate either
with each other or with their masters was through pidgin which was based on the language of
their masters. Most of these slaves had little opportunity to learn the ordinary language of their
masters, this pidgin remained the only means of communication for most slaves for the rest of
their lives. Thus, two consequences were obtained (Hudson, 1996).

First, pidgins became more closely associated with slaves, and acquired a poor
reputation as a result.

Second, pidgin languages were used in a wide range of situations, and gradually
acquired the status of creoles languages.

There is a large number of pidgin languages spread through the continent including
Europe where immigrant workers in countries like Germany have developed pidgin varieties
based on the local national language. Each pidgin is developed to suit its user's needs (Ibid).

So, the necessity requirement of a pidgin that should be indicated is that pidgin
should be easy to learn to the maximum especially for learners who don't benefit from learning
it. For example, a group of migrant workers from Turkey living in Germany will not benefit a
lot from a pidgin whose vocabulary is based on Turkish, as they take their vocabulary from
German. The same thing concerning colonial situations where the representatives of a foreign
colonial power need to communicate with the local population in matters of trade and
administration. The pidgin which develops in such a situation will be based on the vocabulary

of the colonial power (lIbid).
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A pidgin involves the mixture of two or more languages, in which the grammatical
system is based on one language and the vocabulary is largely taken from another
(Spolsky,1998). When comparing pidgins with fully developed languages, it can be clearly
noticed that they have a simplified structure and a small vocabulary. They are also structured
differently as there is no inflection for words, marks of the plural, or to signal the tense of the
verb, and no affixes to mark gender as in Spanish and Italian (Holmes, 2001).

Pidgins tend to reduce grammatical signals to the minimum for making them easier in
both learning and use. Pidgin languages are difficult for the learner as they tend to be full of
structural irregularities. Pidgins don't have any status or prestige. They often seem ridiculous
languages. Most people find pidgin languages amusing; if someone reads a children's story
written in a variety of pidgin English, he will find it easy to understand as it sounds like a
baby-talk (1bid).

Generally, pidgin languages are considered humorous or babyish by English speakers.

However they remain of great importance because they are used for vital purposes.

1.3.2 Creole Languages

A Creole is a language which has acquired native speakers. Most of languages that
are named pidgins became now creoles. These languages are learned as the first language by
children and they are used in a wider range — in different domains. A Creole is then a pidgin
language which developed into a Creole one (Holmes, 2001; Crystal, 2003). Mc Whorter in
(Mc Groarty, 2003) shows that creoles' grammars are less complex than older languages, even
those which are without inflection or tone. Tok pidzin is considered as a Creole language
because it has been learned as a first language by most of its speakers, has been learned as a
first language of most of its speakers, and has developed to suit their linguistic needs (Holmes,

2001).
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Creole languages differ from pidgins in their range of functions, their structure and in
some cases in the attitudes expressed towards them. A Creole is a pidgin, but which has
expanded in structure and vocabulary in order to express a range of meaning and serve the
range of functions that are required of first language (Holmes, 2001; Crystal, 2003).

Unlike pidgins, creole languages do develop ways of syntimatically signaling
meanings like verb tenses, which may develop into inflections or affixes over time. That is, the
linguistic complexity of creoles. To illustrate this point, different sentences from Roper River
Creole will be mentioned:

Tok Tru OLgeta

Olgeta tok hia long dispela pepa emi true tasol. Mi soim pinis olgeta pei mani bilong

mi bilong dispela yia...(2001:85).

Declaration

I, the person making this return, declare that the particulars shown herein are True in
every particular and disclose a full and complete statement of the total income derived by me
during the twelve months from...(Ibid;86).

The past tense in this example is signaled by the particle bin, while the progressive
aspect is marked by the suffix- bad which is attached to the verb.

After pidgins develop into creole languages, they become more structurally regular,
the thing which makes their forms easier either to learn or to understand (Ibid). The best
example which represents the Creole languages is Haitian Creole, Tok Pidzin and Hawaiian
Creole English. Although These Creoles show many characteristics of their original pidgin
status, they have grammatical complexity as the natural languages (Spolsky, 1998).

Both pidgins and Creoles lack formal recognition. That's why they are often treated just

as local jargon and linguistic aberration. Recently they became an area to linguists who are
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interested to learn about universal tendencies and to study language status, attitudes to
language, and the importance of language to group identity (I1bid).

Still these languages Know controvercies about how to describe them, and how to
explain their creation and development. But they remain interesting to sociolinguistics as they

are most open to social influences and lacking academies and educational establishments.

1.4 Lingua Franca

Holmes (2001) defines Lingua as a language of communication which is used by
some people who come from different linguistic backgrounds. IT is also the language that is
considered as a regular means of communication between different linguistic groups in a
multilingual speech community. For instance, when academics and experts meet at
international conferences, the English, French or Spanish languages are often used as Lingua
Francas.

In particular places, the most used lingua franca is considered as an official language
or as the notional language, Tanzanian people, for example, tend to choose the Swahili
language when speaking to someone from a different tribal group. In the former Soviet Union
too, there was about a hundred different vernaculars spoken, however just Russian served as a
lingua franca, and as a national and official language of USSR (Holmes, 2001).

Greenberg in (Meyers- Scotton, 1993) observes that once establishing a language as a
lingua franca, it quickly acquires the capability to develop, the thing which put other languages
out of business. Lingua franca phenomenon pointed up that the languages which are largely

added not by chance, but by sharing common sense and sound judgment (Ibid).
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2. Arabization

2.1 Reasons of the Arabization Policy.

Because of the long period of colonization that lasted one hundred and thirty two
years in Algeria, the knowledge of Standard Arabic reduced. Even the elite who asked for
independence and who were in turn educated in French, " to Arabize™ the country. Although
the French colony imposed their language, however it was decided to replace the French
language by Standard Arabic in all the domains such as: schools, administration media...

Although the Arabic language was an official policy that was used as language of
instruction in Algerian schools, the government allowed Key industrial and economic
institutions to carry on in using French because it was the way of achieving the economic
modernization (Ahmed Sid, 2008).

After gaining independence, there were decisions put on Arabization, among these
decisions: developing the educational system, and training teachers to teach the Arabic
language. Here two changes were obtained: one towards Arabization and the other towards
Bilingualism. The first aimed at keeping the Arabic and the Islamic identity, and the second
which didn't reject the French language, and aimed at giving Algeria an access to
modernization because of the prestigious place that the French language of openness (Lakehal
—Ayat:2008).

Most of the Algerians were French-educated and bicultural people, especially those
who were opposed to Arabization. These groups considered French as a means that could bring
the country into modernity. That's why they were against choosing Arabic as the national
language. For many of them, returning to the Arabic language education equals the return to a

backward and an underdeveloped past (Ahmed-sid, 2008).
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Conclusion

To conclude, sociolinguists can say about the linguistic phenomena which were
mentioned before that there are different languages, and within each of them there are some

varieties, which may in turn be different from each other.
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CHAPITRE -1l -

Mixture of Varieties

Introduction

Sociolinguists is a field that studies the different linguistic behaviours of people and
that analyses the Individuals' conversations, code-switching should be considered among the
sociolinguistic perspectives where language behaviour and use are related to the speakers'
identity or to other aspects of their social life.

This chapter aims at presenting the phenomenon of language contact that is clearly

seen in code-switching with its different types.

1. Code-Switching

Code-switching is an inevitable consequence of either bilingualism or
multilingualism. Any person who speaks two or more languages chooses between them
according to the situation he/she is in. At first, the language chosen should be comprehensible
to the addressee — the speaker chooses a language which the participant can understand
(Hudson, 1996).

In multilingual communities, different languages are used in different circumstances,
in which the choice of either language is controlled by social rules. That is, one language can
be just used at home, and the other is used in other places and for other purposes.

Dension (in Hudson, 1996) illustrates this point by people who live in village of
Sauris- in Northern Italy, and who speak German within the family, saurian- an Italian dialect-
informally within the village, and Standard Italian to outsiders and in more formal village

settings. This bind of code-switching is called Situational code- switching that is the choice of
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using language when switching depends on the situation, such as the situation when talking to
a close friend then switching to talk to a teacher. The choice of language is controlled by rules
which are learned by the members of the community experiences, and which are in turn part of
linguistic knowledge.

No language can replace another; that is each one has its social function.

Let us turn back to the Sauris example in order to support the previous information.
Sauris people could use just one language in their society instead of three.

They could choose Standard Italian and forget about the other languages. But each of
those languages has its separate function and the use of one instead of the other might sound
strange or unacceptable. Speaking German in the village, for instance, would be like wearing
beach-clothes in the church (Hudson, 1996; Sridhor, 1996).

Bilingual individuals choose the appropriate language in order to define the situation
and not the opposite. For instance, when having breakfast with the family, classifying the
situation is easy because the situation is the one which decides the language as language choice
varies with it. In other cases, the situation seems less clear. When the choice of language
determines the situation, this is called Metaphorical code-switching (Ibid).

The bilingual person often switches between the two languages in the middle of the
conversation. The code-switches words can take place either between or within sentences.
These switches too involve words, phrases, and/or even parts of words (Spolsky, 1998).

According to Gumperz (1982:59), code-switching is "the juxtaposition within the
same speech exchange of passages of speech belonging to two different grammatical systems
of sub-systems".

Gumperz simplifies his definition by saying that code- switching is the alternating

between two or more languages within the same interaction.
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According to Haugen (1956: -): " Switching refers to alternating between two or more
languages, interference to overbapping between two languages, integration to constant use of
words from another language by a bilingual speaker and code-switching to introducing a single
word".

Di pietro in (Frangois, 1982:145) defines code —switching as follows:" the use of
more than one language by communicants in the execution of speech act".

Valdes Falhis in (Francois, 1982:145; Dura,2010) refers to it as " the alternation of
two languages"”, and Scotton and Ury propose that é code-switching is the use of two or more
linguistic varieties in the same conversation or interaction".

According to Milroy and Muyken (1995:07; Boztepe,2010) code-switching is " the
alternative use by bilinguals of two or more languages in the same conversation”.

But the earliest definition of code-switching refers to Weinreich (1953) who defines
bilingual people as individuals who switch "from one language to the other according to
appropriate changes in speech situation (Redouane, 2005:01).

By looking at the above mentioned definitions, it is clearly observed that there is no
clear and exact definition that defines the term code-switching. Some writers agree that this
term is ambiguous, that's why there is a disagreement between linguists and sociolinguists

about the definition of code-switching.

1.1 Types of Code-Switching
Scholars name different types and degrees of code-switching which have been
observed in different cases. According to Poplack in (Romaine, 1989), these types can be

identified as: Tag-switching, inter-sentential and intra-sentential.
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a- Tag Switching: It means to engage a tag in one language into an utterance which is
in the other language. It is the switching of either a tag phrase or a word or both from language
B to language A.

b- Inter-Sentential switching: The switch occurs outside the sentence or the clause
level, in other words the switching occurs at a clause or a sentence boundaries. This type may
also occur between the speakers turn ( Romaine, 1989; Myer-sctton, 1993; Hoffman, 1991).
Here is the example from Puerto Rican bilingual Spanish/English which is given by Poplack in
(Romaine, 1989:123): "Sometimes | start a sentence in English and finish in Spanish".

c- Intra-sentential switching: It involves the switch of different types that occur within
the clause or the sentence (Meyers-Scotton,1993).

The term "code-switching” may not be applied just to bilinguals but to monoliguals
too, because monolinguals may switch between different styles within their language (zentella,

1981).

2. code Mixing

Some researches such as: kachru, Bhatia and Ritchie, Bokanba refer to code-mixing
as a common mode of code-switching, in which the switch occurs within the sentences (
Sridhar, 1996).

Although some linguists argued that there is no cut between code-switching and code-
mixing and that each one is similar to the other in which both of them convey the same
linguistic and social functions, however, there are others who were against this view.

McClure (1978:7) defines code-mixing as follows:
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The individual's use of opposite language
element by community.It occurs when a person
is momentarily unable to access a term for

a concept in the language which he is using but
access it in anothercode or when he locks a term
in the code he is using which exactly

expresses the concept he wishes to convey.

Following this view, it is important to distinguish between code-switching and code-
mixing because code-mixing discusses issues that are related to grammar while code-switching
does not (Sridhar, 1996).

There are some types of code-mixing that are accepted by their users, others are
rejected because they do not preserve the notion of grammar — they are not grammatical. Code-
mixing, then, reflects sophisticated linguistic competence as it presents the ability of
combining grammatical units from two different language systems to obtain a more complex
linguistic structure (Ibid).

Code-mixing is not allowed to all users because researcher have showed that code-
mixing is governed by grammatical constraints. Teachers have pointed to some negative sides
of code-mixing. They have regarded it as a sign of laziness or mental slopping, and insufficient
command of language.

Code-mixing serves an important sociocultural and textual functions as it has been
used as a strong expressive source that conveys multicultural experiences. Code-mixing can be
found in formal writing, for instance Yau in (Sridhar, 1996) demonstrates that most of the
population of Hong Kong speaks Chinese and a variety of Chinese mixed with English and

used in their written materials which include textbooks, magazines, and entertainment books.
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3- Borrowing

It has been mentioned that code-switching and code-mixing involve mixing languages
in speech, on the other hand, borrowing involves mixing systems themselves. When using an
item from one language as a part of the other language, this is called borrowing (Hudson,
1996).

Prestige and need are factors that should be mentioned when discussing about
borrowing. It was noted that the frequent type of borrowing is the one which involves cultural
specific items (Romaine, 1889).

Many writers distinguished borrowing from code-switching. Gumperz (1982) for
example, argued that code-switching involve sentence fragment that belong to one language,
but borrowing involves satisfying the morphological and syntactic rules of another language

Gumperz ) states:

Borrowing can be defined as the introduction of
single words or short, Frozen, idiomatic phrases
from one variety (*'e, language), into

the other. The borrowed items are full
integrated into the grammatical system of the
borrowing language and they are treated as if
they are part of lexicon of that language and
share the morphological and phonological
systems of that language. Code-switching by
contrast relies on the meaningful juxtaposition
of what speaker must’ process as strings formed
according to the internal syntactic rules of two
distinct systems. (Ibid: 66)
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Not just Gumperz who distinguished these phenomena, but others like Heath,
Grosjan, Collins, Hudson etc...

Borrowed items may occur in children's speech as well as in adults' speech. Borrowed
items too can be considered as a consequence of laziness, fatigue, or emotional stress which
lead to forgetting the "correct” term, however borrowing does not always play a negative role
in that borrowers sometimes choose items from another language because they are more

appropriate (Hoffmann, 1991).

Conclusion

To sum up, we can say that mixing varieties is a phenomenon that can be found all
over the world. It can be used to fill a gap or it can be considered as a conscious desire to mix
the two languages to create new forms. It may also have the function of facilitating and and
supporting thinking and communication. Each of the mentioned phenomena has its
characteristics, that is they are different from each other. Mixing varieties depends on the
bilingual individuals- the bilingual speaker chooses the most appropriate language in the

situation he/she is in, or the most prestigious one.
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CHAPTER IlI
Functional Framework of the Study

Introduction

Algeria is a suitable situation where code-switching is used because of the co-
existence of two or more than two languages. The French colonialism has left very strong
linguistic impacts on the Algerian population. This led to the spread of code-switching
phenomenon. In this chapter, different samples taken from the Algerian society will be
mentioned, in which different dialogues, conversations and sentences produced by the Algerian
population will be analyzed. These pieces of discourse will present different important insights;
the population that is concerned with code-switching; that is who code-switches? The way
these people code-switch, permitting to have answers to different questions that have been
asked before.

The speakers were collected randomly, they were selected from the Algerian
community. The database for this chapter consists of tape recordings of authentic
conversations.

recordings. This chapter is divided into three parts. The first two parts are based on
spoken discourse, one from Arabic into French and the second from French into Arabic. The
first part discusses the recorded items taken from the Algerian society and the second part
analyses a broadcast programme which is presented in the radio - channel three, Algiers, by
Mehdi. This broadcast programme is presented as a kind of a game which leave the space for
the Algerian population to participate. It lasts four days a week starting from Sunday till
Wednesday at four o'clock PM. This broadcast programme hold the attention to the use of
code-switching even in channels that should be presented in a foreign language, namely:
French. The third part will present some written discourses, more precisely cellular messages

where the existence of code-switching phenomenon.
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1. Partl

1.1 Sample One

la | alxijjata xalsatli la rob ?ana kunt hatatha maf mli:ha, finalma 3at thabbal |

(L Cla Maiis finalement 4aale Gile Lilala <€ Ul | Ja robe (slivala akaliall)
" The dressmaker finished my dress, | thought it was not beautiful but in the end | found it very

wonderful'

Lb |lju:m rana 3ina a rotar |

(enretard s Ul)asdl )
' Today we came late '

1.c | IsSfijja tasmat slxadma, kulfi termine |
( Terminé G..JS cdaddl) Jalans ‘\:‘J"d )

" In the afternoon, work will be boring, all thing finishes'
1d | kon hto3ti:ha n3i:bhalok tdi:ri Tliha fotokopi |

( photocopie Lele (s i clllguas Leiada (K

"1f you need it, | will bring it to you in order to make photocopy'

le |ja?ni hna naxtalfu Fi I tem ,tafak nti lazom tdoxli had Io pwé |

(le point 2 JAaxia ¥ JSidlel | e theme & ) slUAS s Jay)
" It means that we differ in the theme, in yours, you are obliged to mention this point'

L.f | u: huwwa jexdem IsSfijja walla nd, normalma §la szzu:3 jsbda |

(2 z 530 e normalement, non Y 5 daial ady 4 o))
" Does he work this afternoon or not? Normally he starts at two o'clock '

1.9 | Tondi xadma bazzaf, lozom nfaddi assaf fla yn psikolog mnbafd nzi |
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( > 2= =, un psychologue AL &l (gami o Yl 400d gc )

"1 have a lot of works, | have to see a psychologist first then I will come after '

1.h | fahhomni tSi:[ waf taqraw fi la spesjalite toafkum |

(oSl Ja spécialité (8 s) )& (il g fund Siegd)

" Explain to me please what do you study in your speciality? '

In sample one, we have mentioned different statements which are produced by Algerian
people, and which includes some code-switched items. In this sample, the code-
switched items refer mainly to the impact of the French language on our mother tongue.
In statement (1.a), two friends in the shop were buying clothes and discussing the
mentioned subject. Here the speaker starts her statement by using dialectal Arabic,

which is her native language, then inside this statement she shifted to French by using
the word |Ia rob |( la robe) ' The dress' and the word | finalma |( finalement )
'Finally’. According to what | have observed, this lady was shifting unconsciously, the
factor which permits to understand that this refers to the impact of the French language
because this lady was talking as if she was using words that existed in her native

language system.

The same thing with the other statements, in which the speakers switched items that

occurred either inside or in the end of the statement. These words are : |a ratar| (en
retard) 'Late', |lo tem | (le theme) 'the theme', | fotokapi | (photocopie) 'photocopy,

|n0rmalm(i |(normalement) 'normally’, | no | (non) 'no', |yn psikolog | (un

psychologue) ‘a psychlogist’, |Ia spesialite | (la spécialité) 'the specialty’. The use of
such words gives the impression that these people utilize such words a lot in their daily

conversations, that is why they became usual words.
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1.2 Sample Two

2.a | al-wahda tahkom lablasa slli cuddomha, pgtetr, bassah tohkam tut le plas,30 swi

dezole, manakbalhaf |

(Uilediss L je suis désolé, toutes les places pSa3 sy peut tre, leal 8 (Al a3l aSa5 3aa ) )
' Each woman takes the place right in front of her, perhaps, but that she confiscates all the

places, | am sorry, | will not accept it'.

2.b | aflabalak tfallomt la log frasez molli kon Soandi sék ane , u: dork vwala, raki tfu:fi fi
la prondsjasjd tafi |

& s S)) el cing annéesgie OIS e Ta langue frangaisecalz Gl Sie )

(=" la prononciation ,

" Do you know that | studied the French language when | had five years, now you see my

pronunciation’

0 The second sample presents another purpose of code-switching in which the speakers' aims

here differ from the first sample.

e The first expression (2.a) was produced by a woman in the bus station. She was talking

loudly, and she was dissatisfied because she was against waiting too much for the bus.
When producing her statement, she started speaking in dialectal Arabic, then inside this

statement she used the French language by saying | pg str | ( peut étre) 'perhaps’, than

|tut le plas | (toutes les places) 'all the places', |3a swi dezole | (je suis désol¢) 'l am

sorry’. | have understood from this produced speech that the woman code switched
because the French language has a prestigious place than the dialectal Arabic language,
and the most important reason is that this woman wanted to show that she is not like the

others, that is she is an educated person.
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e The same thing in the second expression (2.b) in which the speaker is proud of studying
French in an early age, and then she aims at showing that she is an educated person and

that she differs from the others.

1.3 Sample Three

3.a | wof Kifaf Zowni le lynst |

(les lunettes sl (WS (i y)
" Tell me, how do I look with the glasses?

3.b |almuhim ,2ana manastafmalhum/f tu lo ta, wi:r ki naqra le livr walla nastatmal lo

mekro ordinater tafi |

(==Y le micro-ordinateur Jexiui ¥ g les livres! J& S & tout le temps Jieglarivi L)

"1 don't use them all the time, just when I read books and use my computer '

3.c | Paflabalek Sloh 3ajja Sondna ? , pur cfirme balli nzahna fi zu:3 |

(z 5 8 s UG pour confirmer, Lsie sla o3le @il Jei)
‘Do you know why she is coming to us, to confirm that both of us succeeded '
e The first two mentioned statement were by a woman who was talking to her sister. This

woman started her sentence by using dialectal Arabic, then switched to the French

language when she used | le lynet | (les lunettes) 'The glasses', | tu o ta |(tout le

temps) ‘all the time’, | le livr |(les livres) '"The books', ||a mekro ordinatcer | (le

micro ordinateur) "The computer'. In my opinion, this woman was ashamed of wearing

glasses, that is why she used the word | le lyngt | (les lunettes) 'The glasses' instead of

| nwazar | (5! 5) so that the others will not understand the discussed subject. Her
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second switching in | wi:r ki naqra le livr walla nasta¥mSal Is mekro ordinater |

(le micro-ordinateur Jeziwi ¥ g les livres) »& S ne) * just wehn | read books and use
my computer ' aims at informing the others through switching that she reads a lot and

that she uses the computer most of her time; that is, she is an educated person. Perhaps

she switched these two words particularly :| le livr | (les livres) 'The books', |ls

mekro ordinatcer |(le micro ordinateur) 'The computer' because they are more

appropriate than the Arabic counterpart. Perhaps they are also commonly used in

French among the Algerian population. For example, if she said |alﬁasu:b | (sl

) 'The computer' instead of | mekro ordinatcer |'micro-ordinateur', the word would

seen heavy or strange as it is not commonly used.

e The first two examples show that both, the speaker and the listener are educated people
as they were having a comprehensible discussion.

e In the third statement (3.c), the speaker was talking about his friend who was coming
towards him. He was talking to anther person as if he was telling him a secret. Perhaps
his code-switched item : | pur cofirme | (pour confirmer) ' to confirm' aims at hiding

the discussed subject.

1.4 Sample Four

4.a | sahabna jaddi wahda oranez, wahranijja | (4% 5, Oranaise 33> 5 sx Lialia)

‘Our friend will marry a woman from Oran, Oranian'.
4.b.1 | slmuhim tku:n qgarja, kyltive, kdpreasiv,.. |

(cultivée,comprehensive,da )8 () sS5 agall ),
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4.b.2 | ah hih syr e serté, wi, lozom ... | (...2J¥ , oui, s(r et certain 4 ol )
" Oh, sure, yes, it is necessary...'

4.c | kajon hwajaz mlah falzamifa wahwajez lala, malgre kayan bazzof le braf, mg

malcErgzma makanf bah0 Tilmi |

, les branches—) » (4lS malgré,dY¥ z) sl 5 cdazanll 8 =S il g (1S)
(=le Sy (IS L mais malheureusement

" There are good things in the university, and others which are not, although there are a lot of

options, however there is unfortunately no scientific research’

4.d | al-insan Slah jowsal lhad al-mustawa, pur &tr difera Sla le otr, vwala, hadi hijja |

(s 2 voila, les autrescsle pour étre différent,cs siwall Aled Joa o3 oDl L))
'Why do people reach this level, to be different from the others, that's it '

e The mentioned examples are answers to questions which have been given to a group of
students. A discussion about the main characteristics a man wants to find in his future
wife. This discussion was very interesting for many students, that's why they tried to
convey their ideas in different ways, using two different codes: dialectal Arabic and
French.

e In the first statement (4.a), the student started his sentence by using dialectal Arabic

then switched to French in | oranez | (Oranaise) 'Oranian’. He gave the item in French

first, then he gave it again in dialectal Arabic. This student could give it just in one

language only. This gives us the impression that the student he was talking to didn't

understand the item | oranez | 'Oranaise’ in French, that's why his friend reproduced it

in Arabic, that is to explain it by using another code.
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In the second statement (4.b.1), The student started as usual his sentence by using
dialectal Arabic then he switched to French in | kyltive, kdpreasiv,.. | (cultivée,
compréhensive) ‘cultivated, comprehensive' perhaps because he wanted to show that he
is an educated person, and he wants a woman who has the same characteristics as his.

The same student in (4.b.2) was asked whether he would choose a woman who prays or
not? His answer was a mixture codes that has the same meaning: | ah hih syr e serté,
wi, lazom ... |(...2JY , oui, sOr et certain 48 J) " Oh, sure, yes, it is necessary...". All
these words reflect an answer which can be given in one word which is "yes" but the
student here wanted to show the importance of this condition for him that is why he
produced three mixed items with the same meaning. That is the speaker switched to
emphasize on this point and to show that he agrees strongly on having this condition.

Example (4.c) is a statement of a student who was dissatisfied with the absence of

scientific research at university where it should be . this dissatisfaction was expressed

in the words |malgre|(malgré) 'although, |malczmzma |(malheureusement)

‘unfortunately’. In my opinion, the student code-switched here because these words are
the appropriate ones to express his sadness about the absence of the scientific research.

The last example was given by a girl who was very proud of reaching this level of
education and that she was different from the others, and then the reason of her
switching was to show off, to tell the others that she is educated and able to speak two

foreign languages.
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1.5 Sample Five

5.a| ana toni sfodt monkum, rakum prizotitulna al-islom balbia, kima jou:l al-islom |
(PhasY) J sy e el DY) (il 3 30 oS ¢S Canias A T )

'l have too benefit from you, you have presented to us the Islam in a good way, as the Islam

says'.

(JE (e (0225 S clest déja A 2eall clelie cas 4)

"In your case, thanks to God, you have tried to work before'
5.c | nruhu ?assa¥ nrizarviw blassa wmonbafd nfajtolak |
(Al shasms 3ay (s s ) 3 0 el 55 5)

" Let's first reserve a place then we will call you '

5.d|had offi jderazini bSzzof |

(a5 i s () 13la)
" This thing disturbs me alot ".

5.e | ki tru:hi tforfi Sla haza tehtaziha matslosjhal |

(Uil lpaliaidala o LU a5 (S)
"When you look for something you need, you don't find it ",

5f| ki txalsi ntalfu Ialfilaz |
(z3hdll gallai alis S)
" When you finish, we'll go to the village '.

5.9 | safat sa fer atasjd noplazi |

(>>\ sans faire attention Clelu)

" Sometimes without paying attention, | plagiarize ".
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5.4 | maf mli:h ki tobka tsu:fri kul slwakt |

(ol S (5 A pua A5 (S il (il )
"It is not good to suffer all the time '.

e The fifth sample presents another kind of switching which emerges too in the Algerian
society in which the speakers use some words from the other language as if they are part of
their language system in order to describe their ideas, or objects.

In fact these words don't exist in their native language, these borrowed words are pronounced
and used grammatically as if they are a part of their mother tongue.

The mixture of two different systems can be clearly noticed in the mentioned examples

nrizarviw | (528, 2), 'we reserve’, | jderazini | ( uxisxy ), ‘disturb me', | torfi |
(W), 'search, | lalfilag| ( z24dl) | 'to the village', | naplazi | (=3W), 'l plagiarise’, |

tsu:fri | (%), 'you suffer', all these words contain additional items that do not exist in our

grammatical system. The word | prizétitulna | (W stk s % »)'You have presented to us', for

example, can be divided into two parts. The base of the word which is | prezdte | (presenter)
‘present’, and the added item which is | tulna |.

According to what | observed, the speakers code-switch in this case because they feel that
by doing so, they are not limited by grammatical rules which should be followed to obtain a

well formed sentences, and thus, it facilitates their way of communication.
o In statement (5.f) the speaker used word | al-filaz | (z>tdll), 'the village', instead of |
vilaz| (village). This shows that the speaker is illiterate because he used a phoneme which is

|V| and which doesn't exist in the sound system of the Algerian Arabic dialect, that's why he

replaced it by | F |.
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1.6 General Analysis of Part |

e In the first part, most of the Algerian population code-switch either in the middle or in
the end of the sentence.

e The ways people code-switch differ from one person to another — according to their
purposes and needs.

e In general, women code-switch more than men. Women consider the French language as

a prestigious way to convey their message.

2. Part 11

2.1 Sample One

1. a: | keska sa vee dir lolu |
(qu'est- ce que ca veut dire lellou)
"What does it mean lellou?’

B: | Iallu se la person slli tku:n bahja |
(Lellou c'est la personne 4l oS5 )

" Lellou is the person who is beautiful '.

A: | ah nd mazabtihaf |

(Ah non, Jileia )
" Oh, no, it's wrong '

We have said before that in part two we will mention some conversations that represent
some conversations that represent code-switching phenomenon. These conversations are taken
from an emission presented in the radio, channel three. The presenter of this broadcast
programme proposes strange words that are used by the Algerian population and asks for the
meanings of those words. Although this broadcast programme should be presented in the

French language, however there is a shift from French into dialectal Arabic from time to time.
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In the first conversation, the caller was a woman who works as a hostess. She gave her
answer in dialectal Arabic instead of French by saying |olli tku:n bahjal |((zel <5 V) The

person who is beautiful'. | suppose That she shifted from French to dialectal Arabic because the
meaning of such words should be expressed in its native language. That is, dialectal Arabic is

more appropriate than French.

2.2 Sample Two

2.1 A: | keSka ty fe mabin arrab?a walxomsa |
(Qulest- ce que tu fais Auadl) s 22l (0 L)
"What do you do between four and five o'clock ?'

B: | 30 na pee pa parle avek le otr, nahbat ?assaS Ibab lwad baf nafrub 6e kafe manbaSd

nwalli |

(je ne peux pas partir avec les autres, 3 sl L gl Jaes

8 G5 un café LA 5 2x ()
"1 can't speak with the others, I go first to Beb loued to drink coffee, then I come back ".

2.2. A: | Sagila bdswar | (Akila bonsoir), ‘Akila good afternoon'.

B: | bGswar, wafrak mahdi labas |

(bonsoir, sk ¥ (s &l il 5)
'‘Good afternoon Mehdi, are you fine?"

A: | alor, balala se kwa, yn rafaormylasjo de nd, de o9b3ze walla waf |

(Alors, J2k cest quoi, une reformulation des noms, des objets (&5 ¥ 5)

'What does it mean " balala™, a rewording of names of objects or what?'
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e In the first example, both the presenter and the caller code- switched from French into
dialectal Arabic. From their way of speaking, the listener always feel that even if they
master both languages- French and dialectal Arabic- however they prefer to turn back

to their origin.

e The same thing in the second example, in which the caller code-switched in |wafrak

mohdi labas | ( =L Y sxee &l i) ' How are you Mehdi, are you fine', and the

presenter as well in | walla waf | (U5 ¥s), 'or what'. In my opinion, they could say

these wards in French, but they said them in dialectal Arabic as they are more

appropriate.

2.3 Sample Three

3. A: | k eska ty travaj jasin |
(qu'est-ce que tu travailles yasine ?)

'‘What's your job yasine'?

B: | arfitakt | (architecte), ‘architect’

A: | vu gt marje walla lala |

(Vous étes marié J¥Y ¥ )
‘Are you married or not?"

B: | awwoah, ma marijjif|

(Uil L of7sl)

‘No, | am not married'

e In this example, the caller switched from French by saying | mamarijjif | (Ji_lel)

'not married' In fact this is a borrowed item from the French language.

The speaker added two items | ma| (L) which is the negation of the action and | jif | (Uiw).

37



2.4 Sample Four

4.1 A: | le mo hu:ma Sajnin balala, ja waldi|

(les mots Lasa 1 5315 b ¢ YL (e

The words are: | ainin balala, ja waldi |
4.2 A: | zu:bida bdswar, koma ale vu|
(Zoubida, bonsoir, comment allez-vous?)

'‘Good afternoon Zoubida, how are you?'

B: |bjé, alhamdullah| (bien, 4 s2aall), 'fine thanks to God'

e The first code- switched items are in | Sajnin balala | (UYL xie) and [ja waldi | (%)

5. These words are commonly used among Algerian population, that's why they

kept them as they are, that's from one side. From the other side, this emission aims at

answering such words by keeping their forms.
e In the second example (4.2), the caller answered by saying | alhamdullah | (43 sl !

thanks to God'. Perhaps the caller shifted here from French into dialectal Arabic
because she felt that this word is more appropriate because it reflects her culture and
religion.

2.5 Sample five

5.1 A: | apar statistic waf thabbi tdiri |
(Apart statistique (s _»¥ (23 (5 5)

‘Apart from statistics, what do you want to do?'

B: |39 fe la lag almad parska nhabha)

(je fait la langue Allemande parce que L)

' study the German language because I like it'
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5.2 A: | tasukani fi le batima, fi haduk taf le turl|

(s &S fes batiments, g <& gala 8 Jes tours)
'Do you live in bildings, those high- rise buildings?"
B: |wi haduk| (oui, <! s3) 'yes, these ones'
A: |lasascer kajon| (L'ascenseur 2S), 'Is there a lift'.
e In these two conversations, both the presenter and the caller shift from French into

dialectal Arabic from time to time. | think that this kind of code-switching takes place

Unconsciously, because the main purpose of the speaker is to communicate his/her

message. In |parska nhabha| ( parce que Lex>3) 'because | love it', for example, the

speaker preferred to use the word (L&) instead of a French one because it is more
appropriate to transmit his strong feeling.
2.6 General Analysis of Part |1

e All the speakers in the mentioned conversations were educated people- Architects,
Engineers, Advertizers,...

e The speakers in these conversations switched from French into dialectal Arabic.

e They are competent in both languages, that's why they were shifting from one language
to another smoothly.

e Most of the callers were women.

39



3. Part 111

The phenomenon of code-switching can be easily seen in spoken discourse as well as in written
discourse. In this part, we will mention some samples, namely: cellular messages which were

exchanged between the Algerian populations.

3.1 Sample One

1. | Sbah al- xi:r, kifsf rak, Zesper tku:n loi:t ruzhak mSa ls problom taf Ibarah |

(z oW gl le probleme g €la s ) <usl () S5 Jespére ¢pll (HAS ¢ pall ~lua)
'‘Good morning, how are you, hope that you found yourself with yesterday lac'

e In the above message, the writer code- switched: from dialectal Arabic into French by

using two words: | Zesper | (j'espere), 'l hope', and | la problom | | (le probléme) ,'

the problem'. Perhaps the writer used these words because he didn't find the lexicon in

dialectal Arabic, that's why he replaced them by French items.

3.2 Sample Two

2. | ki Sajjottlok loi:tak kfalt 1o portabl, a tu le ka ty a reysi |

(en tout les cas, tu as réussi,. le portablecnlsd eligl ellilae <)

'‘When 1 called you, | found your cellular locked, in all the cases, you succeeded
e When looking at this message, it can be noticed that the writer is an educated person, in
which he started his writing by dialectal Arabic then he shifted into French. In this
message the writer used two complete sentences, one in dialectal Arabic and other in

French.
e He didn't use separate words, this permits to understand that the writer masters both
languages.
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3.3 Sample Three
3.a | moloi:t ma noullok, mersi boku Sazizti e bon nyi |

(merci beaucoup et bonne nuit (5 e ¢l Le cual L)

'Oh dear, | don't know what to tell you, thank you very much and good night'

3.b | samhini ma$ajjattaf, rani 3yst mani:f oafda mfa Ixadma, Z0dt naxdom sa are
(sans arrét paas e daddll ae Bacld (il juste S ¢idhie b aal)

‘I am sorry for not calling you, I am very busy, | work without stopping'

3.c | Ki txolsi Ixadma Sajtili, bon Zurne |

(bonne journée ¢ likie dadll alds X)

'When you finish work call me, have a nice day'

3.d | Sbah Ixi:r, waf raki, natmana tku:ni bjé|

(bien (5585 Gl ¢ Sy i c‘).al\cl_ua)

'‘Good morning, how are you, hope that you are fine?"

e | nthe mentioned examples, the writers code-switched in different ways; their switched

items occurred in different places- within the sentence, at end of the sentence,etc....

The writers here shifted from dialectal Arabic into French by using separate items, that is not

complete sentences, like in | 3yst | (juste) 'just', | sa are | (sans arrét), 'without stopping’, |

bon zurne | (bonne journée), 'have a nice day'.

In my opinion, the writers were code-switching unconsciously. And the principal reason

beyond their switchings was the impact of the French language on their mother tongue.
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3.4 Sample Four
4.a | ty e xomsi;n balmja ward, sattin bolmja josmi:n, e so pur sa 19 paroe da sat vi |
(et cent pour cent le parfum de cette vie «Cenls Aaalls (s 2 55 Aalls (psd Ty es)

You are fifteen percent flowers, sixteen percent jasmine, and one hundred per cent the perfume

of this life.

4.b | ja hu:ta, ja pwasa, jalli oalbak Slijja olasa, ou:lili waf hwalok §'sal walla krwasa

( Croissant ¥ s Jue «lll ga (Sl 5 L 88 ¢« Glagon (e <Ll W b« Poisson L «d3 s )

e These two messages presents another kind of messages that are widely used by
Algerians. Each switched item seems to be put on the purpose of forming a nice style in
order to make these sentences more attractive and full of humour too. Thus the code-
switched items were selected according to their appropriateness. In the second example
(4.b), the writer started his statement by dialectal Arabic | hu:ta| ( &iss), fish', then
he shifted into French in | pwasa | ( poisson), 'Fish'. It is clearly seen that the two words
have the same meaning. The writer here could use just one language instead of two
ones, but he did so in order to obtain a well formed statement, and which fit the other
ends of the statement which are: |Dlasa | (glagon), 'Frozen', | krwasa, | (Croissant),

'‘Croissant’.

3.5 General Analysis of Past Three
e code-switching phenomenon can emerge in written discourse as well as in spoken
discourse.
4. General Analysis
When looking at all the mentioned examples with their different analysis, we find

that there are different reasons that push bilingual individuals to code- switch.
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Among the reasons there are:

e The lack of facility in dialectal Arabic or in French when talking about a given subject.

e The absence of the appropriate words or expressions that are needed in the time of
speaking that is, the lack of the appropriate terminology in one language.

e Code- switching phenomenon appears when the used language doesn't have the items
or the appropriate translation for the vocabulary which is needed.

e The Algerian people code- witch when they find that some items are better expressed in
either languages, more appropriate in one language than in another.

e Code- switching helps in emphasizing on a particular point.

e Code- switching may be considered as means of communication by which people can
communicate a message or intent.

e Speakers sometimes code- switch unconsciously; they are often unaware that they are
shifting from one language to another.

e There are people who code-switch to show off, that's to tell the others that they are
educated people and that they are capable of using two different languages.

e The final reason is the dominance of the French language because of the long colonial
history that the Algerian society lived in the past.

There are monolinguals who had negative attitudes toward code- switching. These
individuals find that this kind of mixture is concerned as a grammar- less, jargon or gibberish
that is an insult to their rule-governed language. According to them, the speaker who code-
switches is a person who is not competent in any of the two languages, and they named these
people: "semi-lingual”, or "monolingual”.

Others, on the other hand, see that code- switching is the consequence of laziness, that's why it

is dangerous and should be avoided ( Frangois, 1982).
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The obtained results show that people who code-switch in a regular way are educated
people who are generally competent in both dialectal Arabic and French. The others code-
switch because of the dominance of the French language in which we can find people who are
not educated, but they shift from time to time. It can also be seen that women code- switch
more than men, perhaps because the French language is more prestigious, thus it can
differentiate them from men.

Conclusion

In any bilingual, bidialectal society, we can find the phenomenon of code-
switching. This research work presents different samples taken from the Algerian society
which show that the majority of the Algerian population code-switch in different domains and
situations. As it was mentioned before, the phenomenon of code-switching due to different
reasons, in my opinion, the principal reason is the dominance of the French language. So the
bilingual or bidialectal individual may code-switch.

To sum up, whatever these bidialectal or bilingual individuals do, they turn back to
their mother tongue, simply because the French language is their native language, that's why

the switching to their mother tongue comes spantaneously, and naturally.
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